
 

 
 
Planning the inquiry  

1.  What is our purpose? 

To inquire into the following: 

Transdisciplinary Theme 

Where We Are in Place and Time 

An inquiry into orientation in place and time; personal histories; homes and journeys; the 
discoveries, explorations and migrations of humankind; the relationships between and the 
interconnectedness of individuals and civilizations, from local and global perspectives.  

 

Central Idea 

      Change effects relationships and the natural world. 

 

Summative assessment task(s): 

What are the possible ways of assessing students’ understanding of the central idea? What 
evidence, including student-initiated actions, will we look for? 

 Students will write an imaginative story and engaging in a interview about exploring a new 
region that details a reason for why they would want to explore a new location (The story will 
focus on being imaginative with a climax, etc., whereas, the interview can deepen the author’s 
thinking without altering or controlling their story. In the interview, they have to extend the 
ideas of creating relationships in a new area and possibly a new community. 

Reasons to explore a new area 

What would you look for in choosing your new location? 

Identify the 3 most important steps in developing the community and relationships 
with the community. 

The students will use the writing process to create a fiction story, (illustration and 
map) and will be assessed through a checklist.  

 

Possible Student Actions: 

Students will research their family history to find where their families originated. 

Students will explore various forms of matter and how they change. 

 

 

Class/grade: 3 Age group:  8-9 

School: Mountainview Elementary School code: 6510 

Title: Where We Are in Place and Time 

Teacher(s): Bagby, Davidson, Jones 

Date: first six weeks 

Proposed duration: 100 hours over 6 weeks 
 
 

2.  What do we want to learn? 

What are the key concepts (form, function, causation, change, connection, perspective, responsibility, 
reflection) to be emphasized within this inquiry? 

Change 

Form 

Connection 

Related Concepts- impact, properties, and relationships 

*Consider adding “perspective” and doing the “Step Inside” strategy from “Visible Learning Routines” 
to analyze all of the people we’re supposed to study in this planner... 

What lines of inquiry will define the scope of the inquiry into the central idea? 
 

Exploration paves the way for transformation 

Similarities and differences in the reasons people explore 

The systems of matter and community 

What teacher questions/provocations will drive these inquiries? 
Teacher Questions:  

What do people need to survive? 

How do you define properties of matter?  

Why do people explore?  

How does exploration help change our world? 



 
 

 

 

 

Consider adding a line of inquiry that connects to the idea of “the unseen” (I’m thinking about 
particles, physics…) 

Provocations: 
Students will be shown several different photos of different areas of the world (suggested deserted 
island, inhabited island, island or area with more established homes). They will be asked “what 
would make you want to explore there” at each picture and the students will write what they think in 
their journal. They share out what they think after the photos are shown. 

*Possibly use the Visible Thinking Strategy called 3-2-1 Bridge” during Provocation 

 
 

 

 

3.  How might we know what we have learned? 

This column should be used in conjunction with “How best might we learn?” 

What are the possible ways of assessing students’ prior knowledge and skills?  What evidence 
will we look for? 

Students’ success rate on the provocation – evidenced through their actions and class 
discussion participation 

What are the possible ways of assessing student learning in the context of the lines of inquiry? 
What evidence will we look for? 

Frequent Exit Tickets - looking for depth knowledge and use of critical writing skills 

Comparing and contrasting explorers from books 

Complete lab reports while exploring the states of matter 

Create a map that includes a new community’s needs 

Either in a group or individual, the students will research over the different 
explorers/community starters focusing on: origin, reasons, movement, settlement, impact. 
They will create a product of their choice to present 

***The new planners invite teacher/student reflection throughout the unit to guide the rest of 
the unit.  We could une the Visible Thinking Routine of “Chalk Talk” to re-introduce some of 
the initial student inquiries (or teacher-planned questions from the planner” to gauge student 
learning thus far in the unit (possibly after students have explored the “states of matter” 
stations... 

 

 

4.  How best might we learn? 

What are the learning experiences suggested by the teacher and/or students to encourage the 
students to engage with the inquiries and address the driving questions? 

Tuning In 

Students will identify states of matter through exploration. 

Students will be shown several different photos of different areas of the world. 
Kinesthetic game to get students thinking about starting communities/exploring new lands. 
Students will write a reflection in their journal. They share out what they think after the photos 
are shown. 

Finding Out/Sorting Out 

Students will use a variety of videos and books to acquire information about community 
developers/explorers, the reasons they explored, and the impact they made in the community.  

Students will identify science safety skills through a reading passage about Spongebob. 

Going Further 

Students will have different hands on stations that will let them practice focusing on volume, 
temperature, mass, and length with matter 

Students will create Venn Diagrams to understand items can be classified in multiple state of 
matter. Students will use manipulatives to show how the molecules differ in matter. 

Drawing Conclusions/Reflecting and Acting 

 

What opportunities will occur for transdisciplinary skills development and for the development of the 
attributes of the learner profile? 

Transdisciplinary Skills: 

Research Skills/ organizing data: – Students will keep their materials organized by using a graphic 
organizer as they collect different data from their research over explorers/community developers.  



Social Skills/group decision making – Students must work in groups to explore matter stations. 

Communication Skills/reading – Students will read to learn about explorers and the development of 
communities.  

Learner Profile: 

Knowledgeable: Students will become knowledgeable about explorers, migration, and the 
development of communities. 

Principled: Students must work together in groups and stay on task. 

Attitudes: Curiosity, appreciation 

 
 
 

 
  

 

5.  What resources need to be gathered? 

What people, places, audio-visual materials, related literature, music, art, computer software, etc, will be available? 

Literature: Social Studies Book – p. 132-238, Cristobal Colón (Motivation Reading), Community History (Leveled Readers) 

Audio-visual: Exploring the World: Christopher Columbus and the New World (US), Daniel Boone and the American Frontier (US -16 min), Pioneers: The American Frontier (US – 18 min), Animated 
Hero Classics: Christopher Columbus (US – 30 min), Where Do You Think You’re Going, Christopher Columbus? (US – 31 min), Holiday Facts and Fun: Columbus Day (US), BrainPOP: Christopher 
Columbus, Long Ago, Yesterday and Today (US), States of Matter (US-8 min) United Streaming Matter and its Properties (US- 17 min)  Mixtures Powerpoint; STEMScopes video 

Explorer’s Discovery Box 

How will the classroom environment, local environment, and/or the community be used to facilitate the inquiry? 

The classroom will represent land that can be used to develop communities based on needs.  

The home will be a place to explore and find all forms of matter. 

 

 

 



6.  To what extent did we achieve our purpose? 

Assess the outcome of the inquiry by providing evidence of students’ understanding of the central 
idea. The reflections of all teachers involved in the planning and teaching of the inquiry should be 
included. 

 

How you could improve on the assessment task(s) so that you would have a more accurate picture 
of each student’s understanding of the central idea. 

 

What was the evidence that connections were made between the central idea and the 
transdisciplinary theme? 

 

 

 
 

 

 

  

 

 

What was the evidence that connections were made between the central idea and the 
transdisciplinary theme?  

7.  To what extent did we include the elements of the PYP? 

What were the learning experiences that enabled students to: 

develop an understanding of the concepts identified in “What do we want to learn? 

 

- demonstrate the learning and application of particular transdisciplinary skills? 

 

develop particular attributes of the learner profile and/or attitudes? 

  

 
 

 

 

In each case, explain your selection. 

 

 

 



8.  What student-initiated inquiries arose from the learning? 

Record a range of student-initiated inquiries and student questions and highlight any that were 
incorporated into the teaching and learning. 

  

 

What student-initiated actions arose from the learning? 

Record student-initiated actions taken by individuals or groups showing their ability to reflect, to 
choose and to act. 

 
 

 

 

 9.  Teacher notes 

SS TEKS: 3.1ABC, 3.2ABC, 3.3ABC, 3.5ABCD, 3.17DE History  
Science TEKS: 3.1A, 3.2BC, 3.3A, 3.4B, 3.5ABC 
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